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Case Study on Curriculum Impact
Description
CASE STUDY POWER & NEWS
Module 4.1.1 and 4.1.2 Dangers of social media as a news source (1) and (2) which deal with the conceptualisation of disinformation and gives tools for its detection. 

Guidance

Approach
We chose to incorporate this content as part of a new cross-curricular bilingual project called “Trapped in globalisation” —which involves social science and English language teachers—, and whose aim is to reflect on the main causes and consequences of globalisation from different perspectives: historical, cultural, economic, technological and environmental. The project, which is compulsory, is aimed at 9th form students and lasts for about 7 weeks. The class consists of around 30 students and depending on needs, can be split into 2 groups. Two teachers are present in class.
This content forms part of the project from its conception and will be taught every year to ninth graders, starting this course year. 
GEOGRAPHY CORE CONTENTS
C7 and CC24 Factors of social inequality and sustainable development. Natural environment and human activities: future challenges. Globalisation: causes and consequences. Imperialism and colonization of the world. Environmental problems and sustainable development.
CORE COMPETENCES IN THE DIGITAL FIELD
Competency 9. Engaging in citizenship and personal development activities using the digital
resources common in today’s society 
Competency 11. Acting critically and responsibly when using ICT considering factors such as ethics,
laws, safety, sustainability and digital identity

Aims
Following core competency 9 of the digital field of the Catalan compulsory secondary education curriculum, we aimed at giving students a better understanding of the concept of disinformation and tools to identify it. We wanted to make our students aware of the dangers of disinformation, improve their critical thinking skills on the topic and empower them to debunk false information. The ultimate aim is to make our students competent and responsible citizens. 
Methods
The module took 4 hours out of a 32-hour project on globalisation. It is connected to the project through its topic and because students need some of its information to solve the breakout game which is the final evaluation task of the project.
The content of the module had to be adapted because we only had 4 hours available, so we had to leave out some activities. You can see the result here:
https://sites.google.com/xtec.cat/globalitzacio/power-news 
Implementation (including changes and adaptations) 
Session 1
First, we wrote an introduction to the topic linking it to globalisation. Then, we introduced the topic with the statement “Most students cannot distinguish between fake and real news”. We thought it would bring the topic home to secondary school students. We showed students the video which supports the statement and started a debate with prompt questions which deal with the main topics of the module: dangers of not knowing the difference between fake and real news, how to spot fake news, where we find it, who creates it, why do we spread it.
Then, we showed students the presentation “What is disinformation?” and showed them a Venn diagram which clearly shows where each type of disinformation stands with regard to falseness and intent to harm. We didn’t have time to do the activity suggested even though we had planned to. 
Next, we watched the presentation “Types of disinformation” and reflected as a group on how the news aim to make people feel and what could be the motives behind them. 
Then, students watched the presentation “How does disinformation work?” and, in their groups, found examples of at least 4 of the 7 categories and reflected on the types of emotions they thought the examples were trying to evoke (fear, anger, repulsion, worry, pity, etc.) and the sort of reaction which was most natural (e.g. the urge to talk about it, share it, comment on it, etc. — essentially, to contribute to the spread of disinformation).  They also tried to identify the topic (economics, religion, etc.). Everything was compiled on a collective Padlet (https://padlet.com/efenes/disinformation). 
Finally, each group was handed a set of cards with concepts and definitions (Wardle’s 8Ps) and were asked to match them (the teachers provided the solutions individually to each group). Then, the groups were asked to go back to their examples in padlet and reflect on the motives behind them.
Session 2
We started the second session by commenting on the padlet. We asked each group to choose one of the news they posted and comment on it to the rest of the class. We checked their understanding of mis-, dis- and malinformation, of the types of information disorder and of the motives behind them. Then, we explained the purpose of the second session. That is, to compile a poster in groups with a list of tips using the resources provided. We limited the tips to between 8 and 10 and gave the possibility to include further information via a QR code. To break the ice, we watched the first video together and dissected the different tips. We told students to create posters in Canva or genial.ly, printed them in A3 and put them on the walls in every class. This way, their work had a real, authentic purpose and was public. 
Measurement and evaluation
At the end of the unit students were asked to answer a questionnaire. Their feedback was overall positive. All students claimed they had learnt new things during the lesson. Nine out of ten reported the lesson had felt relevant to their everyday lives and that they thought they could use the content of the unit in real life situations. The same amount of students said they had enjoyed the lesson. Eight out of ten would recommend the lesson be included in the mandatory curriculum of schools. Only around 22 per cent found the lesson difficult or very difficult. Finally, most students said they had participated in the lesson.
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